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T here is an old adage that the best way to learn something is to teach 

it. If “learning” is a state of more deeply understanding an issue or a 

concept, then I would agree with this maxim as it relates to my knowl-

edge of quality and ethics in teacher research. While I have wrestled 

with issues of quality and ethics as a teacher researcher, only after encountering 

numerous challenges while instructing others in teacher research methods have 

I begun to better understand the ways in which they intersect and impact the en-

tire research process. Determining how to respond to the experiences and issues 

my graduate students faced in their schools as they began to undertake teacher 

UHVHDUFK�IRUFHG�PH�WR�GHÀQH�PRUH�FOHDUO\�ZKHUH�,�VWDQG�RQ�WKHVH�PDWWHUV�
,�ZDV�ÀUVW�LQWURGXFHG�WR�WHDFKHU�UHVHDUFK�DV�D�ÀUVW�JUDGH�SXEOLF�VFKRRO�

teacher in a rural school district outside of Washington, DC. Teacher research 

was a primary component of my master’s degree program. I had the opportunity 

to conduct two yearlong teacher research projects, one of which was a collab-

orative project. The experience transformed who I was as a teacher—the ques-

WLRQV�,�DVNHG��WKH�NQRZOHGJH�,�FR�FRQVWUXFWHG�ZLWK�P\�ÀUVW�JUDGHUV��WKH�ZD\V�,�
observed and made sense of the learning in my classroom, the ways in which I 

collaborated with colleagues, and the empowerment I felt to make well-informed 

pedagogical decisions in my classroom. Fourteen years have passed since my 

initial foray into teacher research, during which I earned my doctorate in early 

FKLOGKRRG�HGXFDWLRQ�DQG�EHJDQ�WHDFKLQJ�WKRVH�FRXUVHV�WKDW�ZHUH�VR�LQÁXHQWLDO�LQ�
my own development as a teacher researcher. The landscape of public schooling 

has changed drastically in those fourteen years in ways that challenge the work 

of teacher researchers and directly relate to issues of quality and ethics. This pro-

foundly impacts the role of the teacher educator.
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In this article I will explore two of those challenges:

��WKH�WHQVLRQ�WKDW�H[LVWV�EHWZHHQ�TXDOLWDWLYH�DQG�TXDQWLWDWLYH�IUDPHZRUNV�
for understanding teaching and learning, and

��WKH�GHÀFLW�PRGHO�WKDW�GULYHV�PXFK�RI�.²���WHDFKLQJ�PHWKRGV�DQG�OHDYHV�
little space for educating the whole child.

Both stem from the current culture of public schools, which includes a nar-

URZ�GHÀQLWLRQ�RI�´NQRZOHGJHµ�DQG�XQH[DPLQHG�DVVXPSWLRQV�DERXW�KRZ�WR�
´PHDVXUHµ�WKDW�NQRZOHGJH��&RFKUDQ�6PLWK�	�/\WOH�������5DYLWFK��������7KH�
teachers with whom I work are immersed in this culture and frequently struggle 

to develop their identities as teacher researchers in a space that often does not 

honor the multiple ways of knowing inherent in the teacher research process. 

This disconnect raises troubling questions about how to ensure both quality and 

ethics in teacher research.

One cannot discuss issues of quality without also considering ethics, as 

WKHVH�WZR�LVVXHV�LQWHUVHFW�LQ�SURIRXQG�ZD\V��5H\EROG�	�0D[ZHOO�Q�G����$V�:DOW]�
FRQWHQGV��ZH�FDQQRW�PHDVXUH�UHVHDUFK�TXDOLW\�PHUHO\�E\�RXWFRPHV��ZH�PXVW�DOVR�
FRQVLGHU�WKH�GDWD�FROOHFWHG�WKURXJK�DQ�HWKLFDO�OHQV���������$�JRRG�H[DPSOH�LV�WKH�
´7H[DV�0LUDFOH�µ�D�SODQ�ZKHUH�7H[DV�VFKRROV�JDYH�DOO�VWXGHQWV�WKH�VDPH�WHVWV��WKH�
results of which were used to channel resources where needed so that eventually 

DOO�VWXGHQWV�ZRXOG�EH�VXFFHVVIXO��7KLV�PRGHO�IRU�WKH�1R�&KLOG�/HIW�%HKLQG�$FW�RI�
�����UHSRUWHG�WKDW�FKLOGUHQ·V�WHVW�VFRUHV�LPSURYHG�GUDPDWLFDOO\��+RZHYHU��WKH�UH-

ality was that many students were left out of the testing count and dropouts were 

QRW�UHSRUWHG�DW�DOO��'DUOLQJ�+DPPRQG��������:KLOH�WKH�RXWFRPHV�RI�WKH�LQWHUYHQ-

tions initially looked promising, there was an entire group of students who were 

PDUJLQDOL]HG�LQ�WKLV�SURFHVV��&RQVLGHULQJ�WKH�HWKLFDO�LVVXHV�RI�WKLV�VWXG\�FHUWDLQO\�
LPSDFWV�WKH�TXDOLW\�RI�WKH�ÀQGLQJV��5HVHDUFK��DQG�WHDFKHU�UHVHDUFK�LQ�SDUWLFXODU��
requires a careful consideration not only of what the data reveals but also of how 

that data is acquired. What counts as data? Who is included and who is excluded 

in the data collection process? What assumptions drive the data collection and 

analysis?

I have featured vignettes from my experiences here in order to explore real 

quandaries related to these questions faced by both teachers and myself (as a 

WHDFKHU�HGXFDWRU��ZLWKLQ�WKH�FRQWH[W�RI�SXEOLF�HOHPHQWDU\�VFKRROLQJ��0\�KRSH�
is to articulate my own ethical stance and commitment to quality in teacher 

research, and in the process encourage dialogue regarding these issues among 

other teacher educators.

Qualitative thinking in a quantitative culture
The purpose of teacher research is “to identify and study a problem in the 

WHDFKHU·V�VFKRRO�VHWWLQJµ��+HQGULFNV�����������7KH�XOWLPDWH�KRSH�LV�WKDW�WKURXJK�
a focused study on a particular issue, one can take informed action to improve 

WHDFKLQJ�DQG�OHDUQLQJ�LQ�SRZHUIXO�ZD\V��$Q�DVVXPSWLRQ�HPEHGGHG�LQ�WKLV�
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methodology is that the teacher wants to deeply understand learning processes 

and improve school experiences for all students, not just a select few. Quanti-

tative approaches can inform the teacher’s understanding of the process and 

can provide valuable insights when used in concert with qualitative methods. 

+RZHYHU��RQO\�TXDOLWDWLYH�DSSURDFKHV�VXFK�DV�WHDFKHU�DQG�VWXGHQW�UHÁHFWLRQ��RE-

servational notes, dialogue, journals, and various types of student work samples 

can make visible a richer and more detailed picture of the learning process in 

context, including the teacher’s contribution to that process. Teacher research is 

a deeply personal approach to inquiry, where 

the reader is privy not only to the details of 

the teaching and learning process but to the 

teacher’s thinking as this process unfolds. 

This requires more of a qualitative mindset. 

For example, my own collaborative research 

into children’s writing that appears in this journal would not have yielded the 

powerful insights about children’s development as writers if we had not used 

PXOWLSOH�PHWKRGV��SDUWLFXODUO\�TXDOLWDWLYH�PHWKRGV��RI�FROOHFWLQJ�DQG�DQDO\]LQJ�
GDWD��6WULEOLQJ�	�.UDXV�������

$�WHDFKHU�UHVHDUFK�PLQGVHW�JURXQGHG�LQ�FULWLFDO�UHÁHFWLRQ�DQG�WKH�H[SORUDWLRQ�
of learning processes is often at odds with the structure and culture of the schools 

in which most primary teachers work. Teachers are ushered to in-service pro-

JUDPV�DQG�FRQIHUHQFHV�WKDW�DGYHUWLVH�WR�´*HW�7KRVH�6WUXJJOLQJ�/HDUQHUV�5HDG-

ing.” While these professional development opportunities are advertised as ways 

to improve children’s performance, they are mainly designed to raise test scores 

DQG�OHDYH�OLWWOH�URRP�IRU�FRQVLGHULQJ�WKH�VSHFLÀF�FODVVURRP�FRQWH[WV�LQ�ZKLFK�
teachers work and the ways in which instruction should be directly tied to those 

FRQWH[WV��7HDFKHUV�DUH�ERPEDUGHG�ZLWK�FRPSDULVRQV�DQG�TXLFN�À[HV��UDWKHU�WKDQ�
empowered to ask their own questions and seek insights that mesh with their 

teaching style and philosophy as well as with the unique populations they teach.  

It is the first summer of a two-year master’s program and the students have 
been introduced to the idea of teacher research. After journaling about issues 
they have faced or continue to face in their classroom, there is a group dis-
cussion to brainstorm potential teacher research questions. Kristen shares the 
tension she feels between using the county-approved math methods and her 
own hands-on approach that has proven effective to teach math concepts. 
She indicates her bias toward the use of her own approach and her desire to 
research this tension by using the county math approach with half of her class 
and her unique exploratory approach with the other half in order to determine 
which method is more effective in teaching the required math concepts.

This vignette illustrates a common problem I face when supporting teachers as 

WKH\�H[SORUH�PHDQLQJIXO�TXHVWLRQV�DERXW�WKHLU�SUDFWLFH��$V�GHPRQVWUDWHG�E\�.ULVWHQ��
teachers’ understanding of good research on learning is often limited to the idea of 

A teacher research mindset grounded in 
critical reflection is often at odds with the 
structure and culture of the schools.
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comparing one teaching method or strategy with another in order to “prove” that 

one way is best by dividing their students into “control” and “experimental” groups.

The obstacles these teachers face in fully embracing teacher research can be 

connected to the continual emphasis on using quantitative research methods. 

:KHQ�DVNHG�WR�UHÁHFW�RQ�SUHYLRXV�H[SHULHQFHV�ZLWK�UHVHDUFK��WHDFKHUV�UHSRUW�
assumptions on the importance of being “objective,” and providing concrete an-

VZHUV�WR�VSHFLÀF�UHVHDUFK�TXHVWLRQV�UDLVHG�E\�WKRVH�RXWVLGH�WKH�FODVVURRP��3ROLF\�
PDNHUV�SHUSHWXDWH�WKLV�SHUVSHFWLYH��WKH\�´VHHP�WR�EH�FRPPLWWHG�WR�VWDQGDUGL]LQJ�
what counts as valid inquiry. The Institute for Educational Science, the research 

arm of the Department of Education, will not fund studies that are qualitative 

LQ�QDWXUH�XQOHVV�WKH\�DUH�SDUW�RI�DQ�H[SHULPHQWDO�GHVLJQµ��5\DQ������������(P-

bedded within this experimental design is the idea that the researcher removes 

her/himself from the setting and becomes 

an “objective” observer. Teachers have had 

little experience exploring the role of objectiv-

ity and subjectivity in qualitative inquiry, let 

alone a “participatory mode of consciousness” 

where there is no distance between the self 

DQG�WKH�RWKHU��+HVKXVLXV������������)RU�WHDFKHU�
researchers this means letting go of a focus on 

themselves in order to be more attentive to what the participants have to say and 

uncovering the meanings the students bring to the teaching and learning process. 

It means beginning to break down the privileged status of the teacher in order for 

KHU�KLP�WR�EHFRPH�LPPHUVHG�LQ�WKH�H[SHULHQFHV�RI�WKH�VWXGHQWV��$V�5XVW�FRQ-

tends, “in qualitative research the study of human beings as human beings is the 

IRFXV�DV�RSSRVHG�WR�DQ�DWWHPSW�WR�TXDQWLI\�GLͿHUHQW�DVSHFWV�RI�KXPDQ�EHOLHI�DQG�
H[SHULHQFH�>DQG�NQRZOHGJH@µ�������������6RPH�WHDFKHUV�UHVLVW�WKH�QRWLRQ�RI�SDU-
ticipant observation, attempting to distance themselves from the research process 

in order to identify “the real results.”

Embracing qualitative thinking in a quantitative culture presents an obstacle 

IRU�PH�DV�,�LQWURGXFH�WHDFKHU�UHVHDUFK�SURMHFWV��,�GR�ZKDW�,�FDQ�WR�VFDͿROG�WHDFK-

HUV·�OHDUQLQJ�DQG�KHOS�WKHP�XQGHUVWDQG�WKLV�UHVHDUFK�PHWKRG��+RZHYHU��LW�LV�GLI-
ÀFXOW�WR�LQWURGXFH�WHDFKHUV�WR�WKH�PHWKRGV�DQG�LVVXHV�LQKHUHQW�LQ�WHDFKHU�UHVHDUFK�
while simultaneously expecting them to conduct a study using these methods. 

I recall meeting with a student to discuss her progress with her teacher research 

SURMHFW��VKH�ZDV�H[SORULQJ�ZD\V�WR�KHOS�FKLOGUHQ�EHWWHU�FRQQHFW�DQG�HQJDJH�ZLWK�
the curriculum. This was particularly important to her because she worked with 

D�ODUJH�LPPLJUDQW�SRSXODWLRQ�WKDW�ZDV�QRW�XVHG�WR�VHHLQJ�WKHLU�LGHQWLWLHV�UHÁHFWHG�
in the curriculum. This particular teacher came to the meeting carrying a huge 

binder full of paper with a look of defeat on her face. She proceeded to show me 

the “data notebook” that her school required, which included multiple spread-

sheets containing information about which standards were addressed daily and 

whether or not students met those standards, followed by evidence mostly in the 

form of multiple-choice exams. This was the reality our public school teachers 

The obstacles these teachers face in  
fully embracing teacher research can be  
connected to the continual emphasis on 
quantitative research methods.
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IDFHG��YDOXHG�GDWD�FRPHV�LQ�WKH�IRUP�RI�VWDQGDUGL]HG�WHVWV��:LWK�VR�PXFK�SUHV-
VXUH�DQG�WLPH�GHYRWHG�WR�SUHVFULSWLYH�VWDQGDUGL]HG�GDWD�VHWV��WKHUH�ZDV�OLWWOH�WLPH�
to collect observational notes and anecdotal records of children’s thinking and 

JURZWK�DV�OHDUQHUV��)XUWKHU��VKH�FRXOG�QRW�VHH�WKH�ORQJ�WHUP�EHQHÀWV�VLQFH�VKH�
was not rewarded for this way of thinking about the teaching and learning process 

in her school setting. What counts as data becomes an issue not only of quality, but 

RI�HWKLFV��+RZ�FDQ�ZH�SRVVLEO\�XQGHUVWDQG�FKLOGUHQ·V�OHDUQLQJ�LI�ZH�GR�QRW�JDWKHU�
PXOWLSOH�´W\SHVµ�RI�GDWD"�+RZ�FDQ�ZH�EH�VXUH�WKDW�ZH�DUH�IDLUO\�DVVHVVLQJ�NQRZO-
edge and growth if we don’t look at the whole child and her context?

Our teacher education program’s emphasis in teacher research is on the 

teachers learning about themselves and children, not necessarily disseminating 

that knowledge to a larger audience. While we do not expect large-scale dissemi-

QDWLRQ�RI�WKHLU�UHVHDUFK�ÀQGLQJV��ZH�GR�UHTXLUH�WKDW�WKH�WHDFKHUV�ZULWH�D�UHVHDUFK�
report to share their research process and insights with faculty and fellow stu-

dents in the learning community. In my experience, teachers are often frustrated 

with this writing process. In some senses, classroom 

teachers are natural researchers in that they continu-

ally implement a plan, assess its impact, and make 

changes based on their assessment with the ultimate 

JRDO�RI�FUHDWLQJ�SRVLWLYH�DQG�HͿHFWLYH�OHDUQLQJ�H[SHUL-
HQFHV�IRU�WKHLU�VWXGHQWV��,W�LV�GL΀FXOW�IRU�WKHP�WR�VORZ�

WKLV�SURFHVV�GRZQ�DQG�V\VWHPDWLFDOO\�UHFRUG�WKHLU�UHÁHFWLRQV�DQG�DFWLRQV�DORQJ�
the way. It is even more of a challenge when they operate in a culture that does 

not necessarily value the learning that comes from teacher research. Teachers 

ZDQW�WR�VKDUH�WKH�JURZWK�DQG�FKDQJH�WKH\�KDYH�VHHQ�LQ�FKLOGUHQ��VFKRRO�V\VWHPV�
want to know if the children have passed the test. 

5HVLVWLQJ�WKH�GHÀFLW�PRGHO�WR�IRFXV�RQ�WKH�ZKROH�FKLOG
In order to practice the qualitative research skills of collecting and analyzing 
data, the teachers in a master’s program have been asked to conduct a case 
study of one child. They are to choose a child who presents a particular chal-
lenge (academic, behavioral, etc.). The teacher is to gather field notes as he or 
she engages in various school settings (e.g., classroom, playground, lunch-
room, hallway, etc.). The teacher is also asked to interview a family member in 
order to learn more. While this is an assignment aimed at practicing research 
skills, it has a secondary goal of encouraging teachers to build reciprocal rela-
tionships with families. When discussing the assignment, one day I reiterated 
our program policy of telling the case study child’s parents about the project. 
Faye raised her hand and stated that informing the parents would be detri-
mental to the success of her project. She felt that the parents would never 
agree to the case study. She also assumed that the purpose of looking care-
fully at this child’s performance was to focus on all of the things he was doing 

How can we possibly understand  
children’s learning if we do not gather  
multiple “types” of data?
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“wrong” in order to find the root of the “problem” and to “fix” it. Therefore, she 
did not want to have to share her findings with the parents as they would paint 
a negative picture of the child that the parents just wouldn’t want to hear.

One of the issues raised in this vignette is consent, which can be a tricky is-

sue in teacher research. On the one hand, teachers conducting teacher research 

projects “are doing only what good teachers ought to be doing, so they don’t 

QHHG�LQIRUPHG�FRQVHQW�IURP�SDUHQWV�RU�DVVHQW�IURP�VWXGHQWVµ��+DWFK�����������2Q�
WKH�RWKHU�KDQG��WKH\�GR�QHHG�LQIRUPHG�FRQVHQW�LI�WKH\�SODQ�WR�VKDUH�WKH�ÀQGLQJV�
EH\RQG�LQGLYLGXDO�FODVVURRP�RU�SURJUDP�UHTXLUHPHQWV��+HQGULFNV�VXJJHVWV�WR�
“make it clear in the consent form that the intervention is part of your normal 

instructional activities that all students will be a part of and that you are only 

seeking permission to use/report data collected 

RQ�SDUWLFLSDQWVµ�������������
Consent forms aside, however, there are 

ethical issues inherent in a project where chil-

dren’s actions are observed and recorded. The 

teacher has a responsibility to treat all students 

DQG�FROOHDJXHV�ZLWK�UHVSHFW�HYHQ�ZKHQ�WKHLU�DFWLRQV�GLͿHU�IURP�ZKDW�KDV�EHHQ�
HVWDEOLVKHG�DV�´WKH�QRUP�µ�7KH�6WDWHPHQW�RI�(WKLFV�ZULWWHQ�IRU�WKH�7HDFKHU�5H-

VHDUFK�6SHFLDO�,QWHUHVW�*URXS�RI�WKH�$PHULFDQ�(GXFDWLRQDO�5HVHDUFK�$VVRFLDWLRQ�
states, “[Teachers] respect those with whom they work, openly sharing informa-

tion about their research. While they seek knowledge, they also nurture the well-

EHLQJ�RI�RWKHUV��ERWK�VWXGHQWV�DQG�SURIHVVLRQDO�FROOHDJXHVµ��DV�FLWHG�LQ�+XEEDUG�
	�3RZHU������������,�PLJKW�DGG�WR�WKDW�VWDWHPHQW�WKH�UHVSRQVLELOLW\�RI�QXUWXULQJ�
the well-being of parents and families and enlisting their help in addressing the 

learning issue.

Teachers are in a unique position as participants in their own research and 

must consider the relationships that are established in school settings and that 

FRQWLQXH�ORQJ�DIWHU�WKH�UHVHDUFK�KDV�R΀FLDOO\�HQGHG��,Q�WKH�YLJQHWWH��)D\H�GRHV�
not indicate an understanding of the importance of these relationships. She has 

positioned herself as the knowledgeable one who already knows that the results 

of her case study will paint the child in an unfavorable light and perhaps even 

SODFH�EODPH�RQ�WKH�SDUHQWV��D�GLVWXUELQJO\�FRPPRQ�VFHQDULR�LQ�VFKRROV���,Q�P\�
ethical opinion, Faye is not respecting the child or his family by keeping them in 

the dark about the challenges he poses in the classroom and the ways in which 

she, as the teacher, is attempting to address them.

The scenario with Faye brings to mind the larger argument posed by Chris-

WLDQV��������DQG�/LQFROQ�DQG�*XED���������&KULVWLDQV�DUJXHV�IRU�D�WUDQVIRUPDWLRQ�
RI�WKH�,QVWLWXWLRQDO�5HYLHZ�%RDUG��,5%��SURFHVV�ZKHUH�´UHVHDUFK�PHWKRGRORJLHV�
that have broken down the walls between subjects and researchers ought to be 

H[FOXGHG�IURP�,5%�RYHUVLJKWµ��������������+H�FRQWHQGV�WKDW�RSHQ�WUDQVIRUPDWLYH�
relationships between researcher and participants satisfy the principles of respect 

IRU�SHUVRQV��EHQHÀFHQFH��DQG�MXVWLFH��/LQFROQ�DQG�*XED��������HFKR�WKLV�VHQWL-

As participants in their own research 
teachers must consider the relationships 
that continue after the research has ended.
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ment and argue that this shift from a quest for “truth” to an open relationship 

with participants would eliminate the need to objectify participants in the name 

of science. In other words, Faye shifts from a focus of studying the misbehavior 

to place blame to gaining a better understanding of the child in order to build 

new relationships with him and his family in order to support and to hopefully 

transform his learning through those relationships.

)XUWKHUPRUH��)D\H�LV�YLHZLQJ�WKLV�SDUWLFXODU�FKLOG�WKURXJK�D�GHÀFLW�OHQV��
She is focused on what he is not�GRLQJ�DQG�ÀQGV�LW�GL΀FXOW�WR�UHPDLQ�RSHQ�WR�

the positive qualities he brings to her classroom 

DV�D�OHDUQHU��,Q�WKH�FXUUHQW�DFFRXQWDELOLW\�FUD]H��
WHDFKHUV�DUH�IRUFHG�WR�´À[µ�FKLOGUHQ�VR�WKDW�WKH\�
successfully meet a standard set by outsiders who 

often have no background in education (other than 

EHLQJ�VWXGHQWV�WKHPVHOYHV�DW�RQH�SRLQW�LQ�WLPH���
This narrow view of education leaves little room 

for understanding the complexity of the teaching 

and learning process that comes to light through 

teacher research endeavors. The value of a holistic 

view of the child—strengths, learning preferences, experiences, struggles, cul-

WXUDO�LQÁXHQFHV��HWF�³LV�ORVW�ZKHQ�WHDFKHUV�DUH�SUHVVXUHG�WR�IRFXV�RQ�WKH�QHJD-

tive aspects of children’s performance in order to target and improve them in the 

QDPH�RI�DFFRXQWDELOLW\��7KLV�PLQGVHW�KDV�WKH�HͿHFW�RI�FRPSURPLVLQJ�WKH�WHDFKHU�
UHVHDUFK�SURMHFWV�RXU�WHDFKHUV�SURGXFH��4XDOLW\�VXͿHUV�IURP�WKLV�QDUURZ�IRFXV�
and I question whether approaches have been fair to the unique developmental 

QHHGV�DQG�H[SHULHQFHV�RI�HDFK�FKLOG��,�ÀQG�P\VHOI�FRQWLQXDOO\�SURPSWLQJ�WHDFK-

ers to question and resist the status quo not only to produce quality research 

projects, but also to take an ethical stance on what it means to educate young 

children for a democratic society.

&RQFOXVLRQ
In my experience as an instructor of teacher research, I have encountered chal-

lenges particularly related to nurturing an inquiry stance within the current 

SXEOLF�VFKRRO�FXOWXUH��)DFLQJ�WKHVH��LQ�VRPH�FDVHV�PDQ\�WLPHV�RYHU��KDV�KHOSHG�
me shape my ethical stance toward the process of teacher research. I believe in 

teacher research approaches that closely examine learning processes and are 

inclusive and potentially transformational for all of the participants. I believe 

teachers should create relationships that promote participants’ awareness of the 

UHVHDUFK�DJHQGD�DQG�LQYLWH�WKHP�DV�FROODERUDWRUV�LQ�WKH�SURMHFW��LQ�PDQ\�FDVHV�
transformation grows from these relationships. Finally, I believe in approaches 

WKDW�YDOXH�DQG�QXUWXUH�WKH�ZKROH�FKLOG�UDWKHU�WKDQ�WKRVH�WKDW�IRFXV�RQ�´À[LQJµ�
D�SHUFHLYHG�GHÀFLW��:KLOH�WKHVH�EHOLHIV�GULYH�WKH�ZRUN�WKDW�,�GR�ZLWK�WHDFKHUV�DV�
WKH\�GHYHORS�DV�WHDFKHU�UHVHDUFKHUV��,�GR�UHFRJQL]H�WKDW�WKHUH�DUH�PDQ\�OD\HUV�RI�
complexity embedded in each. These layers are revealed in each new relationship 

I forge with a teacher and the myriad of contexts in which each one works. 

In the current accountability craze, 
teachers are forced to “fix” children—
this view of education leaves little room 
for understanding the complexity of the 
teaching and learning.
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6XUHO\�PDQ\�RWKHU�WHDFKHU�HGXFDWRUV�DOVR�IDFH�WKHVH�FRQÁLFWV�ZKLOH�KHOSLQJ�
classroom teachers develop as teacher researchers. It is important for teacher 

educators to engage in continuous dialogue regarding these challenges in order 

to provide appropriate support for the cultivation of ethical and quality teacher 

research projects.
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